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‘An Amazingly Messy School’
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“The Unteachables”

Louds”

“The Hand Ups”

“The Unknowns”

“The Pleasures”

Students without
the core skills -
academic, social,

emotional - to hold

a stable

placement within a

mainstream

curriculum,
Students who are
locked in a pattern
of actively resisting
and subverting the
learning process.

Students who are
regularly failing
to meet
expectations.
Students who
struggle to
access much of
the content of a
typical lesson.
Students who
start to withdraw
from the learning
process and/or
start to resist.

Students who
often need
temporary
additional

support to fully
meet
expectations.
Students whose
progress and
approach can
sometimes be
distracted by
negative peer
relationships,
family issues,
absence efc.

Students who
have a generally
positive
approach and
generally meet
expectations
under day-to-
day teaching -
only failing to do
so due to an
absence,
temporary
complacency
etc.

Students
who routinely
meet and
exceed progress
expectations.
Students who
have a positive,
dedicated
approach to
learning.
Students typically
described as “a
pleasure to

teach.”
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‘Narrowing the Gap’
— A Framework for Practice

Wave 1 — Mainstream Provision
What can we do for all students attending Millbay?
Wave 2 — Mainstream Support
What can we do for approx.\{2% students with additional needs (SpLD ahd foundational gaps)?

Wave

— Alternative Provision & Supp

What can we do for the approx. 1-2% of students with complex needs?



The Emerging Challenge — Y6/Y7

A minority of our students present with multiple additional needs.

These students have complex difficulties. There is no quick fix.




Behind the Behind

For some students in our school, they have not fully

developed the prerequisite areas to a level which

they can then use to master core skills, and in turn,

access the wider curriculum. We need to go back

to the very start of the learning curve. Initiative

Adaptive

Critical Thinking socialisation

Emotional
Literacy

‘Power English’

Creativity &

Analysis
Curiosity .

Functional Literacy &
Numeracy

Executive Functioning =
‘Foundations of Thinking’
Language & Wider Socialisation
Communication

Initial Socialisation
Emotional
Relationships Connectedness



Learning to Learn

There are five key prerequisite areas that our students need to have developed
functionality in — through their family and home setting - before they can survive and thrive
in the conventional school setting.

al Socialisation

Language &
Communicatio
elationships

Emotional Connectedness . )
Executive Functioning -

‘Foundations of Thinking’

If they don’t have these, then our responsibility is to develop them.



N{}ilky GRADUATED RESPONSE: NURTURE PROVISION
I NTE R NAL CODE Learning Together, Achieving Excellence BAND EXTE R NAL

Universal
« EWO - Attendance Monitoring & Tracking
« Class Charts / Online Learning

UNIVERSAL « Health — School Nurse
NO SPECIAL EDUCATIONAL NEED - Extended School Day

« Digital Homework Platform
» CATS Baseline Assessment

Universal

* Quality First Teaching & Learning
» Academic / Pastoral Support

« Feedback (Marking & Verbel)

« Rewards / Sanction System

« Data / Termly Report & Annual Parents Evening
« Assemblies

« Baseline Assessment » Homework Club

« Health — School Nurse Consultatnoh
* CAMHS - Triangulation Consultation
« MAST Consultation

Early Help Early Support / Single Agency Support

« Pen Portrait (Termly Review)  « Pupil Premium Catch Up
« Pastoral Support/Intervention  « SEND Referral (If appropriate)

" o N « EWO Referral
« Targeted Differentiation * SENDCo Learning Walks )
« Targeted CPD for Staff * Environment Checklists EP Consyltatlon / Request for Involvement
; ) « Counselling
« Progress Centre Referral * Lexonik (Leap) Intervention . .
i i « CIT consultation/Invite
« Mentoring Scheme * Lesson 6 GCSE Intervention
« Exam Access Arrangements Assessment
« In-Class / Exam Access Arrangements

SEND / Individual Education Plan (IEP)\

« 6 — 10 Week Review Meetings « SMAP
« EHCP Application (If Appropriate)

SEND / Individual Education Plan (IEP) Multi-Agency Support

o

* |EP Termly Review

. " : P X * Quay Partnership / Pioneer Project
« TAM/EHAT Meeting + Teaching Assistant support (If Appropriate) + Annual External Professionals Reviews . External Pastoral Support: YW/YOT
+ EHCP Application + SLS (Inclusion Support) + TAM/EHAT Meeting . MAST Referral
+ Annual Reviews + Pastoral Involvement + Alternative Packages / Provision
+ Bespoke Timetable + Alternative Packages + SEND Support: EP/CIT/SALT/OT/CAMHS/GP

« Curriculum Intervention

< %

Professional (Multi-Agency)

Specialist / Statutory

) . PECIALIST * MASP / TAM Reviews . .

« EHC Plan and Annual Reviews « Long term Curriculum Intervention SPEC S « EHCP Annual Reviews . ;?;ﬁi:?gg:::g;ﬁféggﬁsion

« EHCP Request (If Appropriate) + Adaptive Curriculum Package EDUCATIONAL « SMAP Panel for Specialist Provision « Targeted Family Support

* TAM/EHAT « Key Worker - Specialist Alternative Provision/Package . . B

« Learning Support Assistant (If Appropriate) * Home Visits HEALTH CARE « Risk of Permanent Exclusion Careers South West 1:1 Guidance

* MAST Professional Involvement

« Targeted Staff Deployment (If Appropriate)

PLAN * SEND Support: EP/CIT/SALT/OT/CAMHS/GP
« Targeted CPD for Staff to Support Learners Needs

« Continue Specialist Provision: EP/CIT/CAMHS/SALT/Social Care

Nurture Provision

Nurture Provision

« Adapted Curriculum Based on 6 Principles of Nurture ~ * PACE Approach
« Boxall Profile « Readiness Reintegration Scale

« Continuous Statutory Support from Professional Multi-Agencies
« Holistic Interventions
« Specialist Alternative Provision

THEHIVE
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THE HiVE

Meeting the needs of our pupils
through Nurture provision




75 NUITure means Lo mmﬁ/ W/a/ pmz‘m‘ 50/7782%/%% or
Someone while it is gro W/ﬁ%

What does nurture do?

e Helps us to develop our social and emotional skills

e Supports us as we grow
e Builds our resilience and makes us feel better about

ourselves

A Nurture Group is about readiness for
learning. It is about Stage not Age.




Rationale

At Millbay Academy, we believe that to enable our children to learn effectively, they
need to feel safe in their environment and be both socially and emotionally ready
to learn.

We understand the importance of holistic development and where possible, offer
nurturing and enriching experiences to enable the development of the whole child.

We recognise that some of our children are not always emotionally ready to learn
when they come to Millbay and require an increased level of support for them to
access the wider curriculum. For this reason, we offer The Hive provision for key
children in KS3 to support their social and emotional development alongside
academic development.



Our Context

Socially and economically deprived community
553 pupils on roll

FSM 192

SEN register 126

EAL 95

Pupil premium 226

Average of 70 students each week in removal (L4)
25% of sen students in removal (L4) per week
25% of EAL students in removal (L4) per week




‘ Intent ‘

The Hive provides an adapted curriculum in an environment based on the six
principles of nurture which are as follows:

Children’s learning is understood developmentally.

The Hive offers a safe base.

The importance of nurture for the development of self-esteem.
Language is a vital means of communication.

All behaviour is communication.

The importance of transition in children’s lives.



Implementation:

Encourage the development of positive social relationships with both peers and adults.

Provide opportunities to understand emotions and develop pupil’s self-worth, confidence,
motivation, trust, self esteem and adaptability.

Provide a safe, calm and nurturing environment, alongside a programme of activities
structured to meet the emotional, social and intellectual needs of each child.

Support children to understand their behaviour and that behaviours generally have a
consequence and to develop strategies to self-regulate emotions and anxieties.

Support the development of a whole-school nurturing ethos focused on inclusion to
reduce fixed term and permanent exclusion.

Ensure that all children meet their academic potential through small group interventions.



Assessment, Planning and Preparation

Prior to joining the group, all children are assessed using the Boxall Profile. From this,
outcomes are developed by The Hive team and SENDCo drawing on the information in
the Boxall Profile as well as experience of the child’s behaviour. Boxall Profile
assessment will be completed prior to joining the provision and termly to monitor
progress, identify areas for development and indicate reintegration.

For this reason, outcomes will be reviewed termly and adapted as required, dependent
on the changing needs of the pupil. The Hive team will plan outcomes to evaluate
regularly with the child. This target will be familiar to the child. A copy of these outcomes
will be sent termly to parents and discussed with them at meetings. A log of the child’s
behaviour will be kept throughout their time in The Hive to facilitate comparisons and
identify the antecedents. The purpose of this is to help children develop strategies to
manage their behaviours within The Hive and transfer these skills across the setting.



Environment

They must feel safe within the environment — it needs to be predictable and reliable.
We try to achieve this through:

Utilising ‘good’ autism practice

Providing a “who is board” pictures of staff

Giving the pupil a space which they can personalise
Limiting the demands when a pupil is anxious
Giving achievable targets



What is inclusion?

Educational environments for students with disabilities range from a complete denial of formal
educational services to equal participation in all aspects of the education system. For this paper, we
describe the educational experiences of students with disabilities using the following four categories:

EXCLUSION ® SEGREGATION INTEGRATION
Y ) oe e
Exclusion occurs when Segregation occurs when the education Integration is a process of placing
students are directly of students with disabilities is provided persons with disabilities in existing
or indirectly prevented in separate environments designed mainstream educational institutions,
from or denied access to or used to respond to a particular or as long as the former can adjust to
education in any form. various impairments, in isolation from the standardized requirements of
students without disabilities. such institutions.

= ]
Inclusion involves a process of systemic reform embodying changes and
modifications in content, teaching methods, approaches, structures and strategies
in education to overcome barriers with a vision serving to provide all students of
the relevant age range with an equitable and participatory learning experience and
environment that best corresponds to their requirements and preferences.

Placing students with disabilities within mainstream classes without accompanying
structural changes to, for example, organisation, curriculum and teaching and
learning strategies, does not constitute inclusion. Furthermore, integration does not
automatically guarantee the transition from segregation to inclusion.

INCLUSION

Source: United Nations Committee on the Rights of Persons with Disabilities General Comment No. 4
(http://www.ohchr.org/Documents/HRBodies/CRPD/GC/RighttoEducation/CRPD-C-GC-4.do¢)



E ( ROWTH MINDSET & INCLUSION /.

= INSTEAD OF THINKING...
= {(FIXED MINDSET)

« HE IS NoT READY FOR SCHooL..

TRY THINKING...
(GROWTH MINDS5ET)

HOW CAN WE GET SCHOOL READY FoR WIM?

o WEDON'T HAVE ENOUGH RESOURCES. o WHAT CAN | DO WITH THE RESOURCES ) WAVE?

o SHE NEEDS To B PULLED ouT
To A SEPARATE SETTING.

+ HOW CAN | MAKE SURE SHE HAS
A SENSE OF BELONGING?

¢ INEED MORE EDUCATION ASSISTANT TIME. ¢ WHAT CAN HE DO INDEPENDENTLY?

.- ® WE MAVE TRED THIS STRATEGY BEFORE.

TRLE DowsLoaD: rorthsiarpalhyg . com

‘. o | WASN'T TRAINED FoR THIS .

@@ \WHEN A FLOWER DOESN'T BLOOM You FIX THE ENVIRONMENT
N WHICH IT GROWS, NOT THE FLOWER.

Alex Den Heijer

+ D\D ANY PART OF IT WORK?

» WHERE <AN | LEARN MORE?




“INCLUSION IS NOT
BRINGING PEOPLE INTO
WHAT ALREADY EXISTS; IT
1S MAKING A NEW SPACE,
A BETTER SPACE FOR
EVERYONE.”

— George Dei



Sometimes, a good
BEHAVIOUR can ke as simple
as the absence of an
unwanted behaviour
“Thank you for playing nicely
with your brother.”

CONSISTENCY
praising your child once won't
instantly improve their
behaviour. Giving praise
reqularly is the key

PRAISE EFFORT.
NOT OUTCOME
“You might not have got the
result you wanted, I am
super proud of how hard
you tried”

POSITIVE

When kids don't get positive
attention, they'll often settle for
negative attention. If an unwanted

behaviour isn't dangerous or destructive,
try ignoring it. After the unwanted
behaviour has stopped, wait a few
moments, and PRAISE your child
for something good they
are doing.

SMALL STEPS
Instead of waiting for your child to
follow the rules all day, praise them when
they follow the rules for 15 minutes.
‘Thank you for remembering to tidy your
bedroom without me having to
remind you"

.. BPid9ing The cap

parenting. Lifestory. Assessment




REFRAME ™ BEHAVIOUR

““KIDS DO WELL IF THEY CAN?>?
~RO0SS GREENE

o WILLFUL

«TOO MANY
STRESSORS

« DEFIANT

WE's LAZY

SHE TusST WANTS
ATTENTION

WHAT'S GETTING 'N
THEIR WAY ?

How CAN I WELPR

CMILD'S

= FRUSTRATION A ExPeR
ERIENCE

- GUILT [SRAME KT/
es

LESEE A CHILD DIFFERENTLY, You SEE A DIFFERENT CHILD -
~Dr. Stuart Shanker
When Kids exhibit challenging behaviour we can be
“ STRESS DETECT\VES"A..F;ndir\S and removing barriers .
sFIND STRESSORS —3 REDUCE THEM
e FIND UNMET NEEDS —» MEET THEM
° FIND 5KILLS DEFIUTS —» TEACH THEM grutensta

* SUPPORTED
+« STRENGTHENED

N




Interoception is a sense that allows us to
W h at i S notice internal body signals like a growling

stomach, racing heart, tense muscles or full

I N T E Ro c E PTI o N ? bladder. When we notice these body signals
our brain uses them as clues to our emotions.

Interoception helps us to feel many important
emotions including:

Hunger
Fullness
Thirst

are very common and can lead to challenges in identifying exactly
how one feels. Common signs of interoception differences can
include difficulty with one or more of the following:
Recognizing when hungry, full or thirsty

Toilet training (daytime and/or night time)

Identifying when sleepy

Overly sensitive or not sensitive enough to pain
Pinpointing symptoms of illness

Identifying emotions in self

Identifying emotions in others

Recognizing building signs of distress (before a full meltdown)
Independently using coping strategies during times of distress

The good news is YES! Research shows that interoception can be improved. There are many easy
strategies that can be incorporated into your daily routines that can improve your child’s interoception.

For more
information and
free resources visit

www.kelly-mahler.com.

1) Use ‘Interoception Talk”: Label the way your various
body parts feel during daily activities (e.g. “My hand feels
warm when you hold it; My cheek feels wet when you
kiss it; My breathing feels fast when | run with you.).

2) Encourage your child’s ‘Interoception Attention”: For even more free information
Encourage your child to notice how various body parts join the Facebook Group
feel during daily activities (e.g. “"How do your hands feel Interoception:

when you are holding a glass of ice water?; How do your
eyes feel at bedtime?; Look at the goosebumps on your
skin; Put your hand on your chest and feel your heart
beating fast”).

The Eighth Sensory
System




Springfields
Academy

Example of space
required and learning
areas.







What will help me when
I feel I am in need of the
Time Out Area?

Close my eyes
Stretch and stand

What will help me when I
am ready to be in the Get
Going Area?

Focus

Drink water




What will help me when I
am in the Tense Red Area?

Move places . Count back from ten in my head
Listen to music ' Breathe deeply
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Curriculum

e Highly personalised and functional skills based curriculum to help prepare
them for their future lives as young adults in the community.

e \Within weekly timetable opportunities to develop and apply their problem
solving and academic skills — purposeful trips to the supermarket etc.
carefully planned to work on particular skills

e Strong age appropriate focus on PSHE and SRE including e-safety and
careers. .

e Physical and sensory time daily — whole class/small group/individuals.

e Predicable timetable



The curriculum is personalised to each individual, and all subjects areas are covered to expose all pupils
to a broad and balanced curriculum.

We ensure that our pupils are receiving the best possible support through a high adult to children ratio,
and the following methods:

Group Work/Input

We cover three key subject areas with targeted lesson inputs; English, Mathematics and project based learning.
Within these sessions, we aim to target individual needs to ensure that children are being pushed to their full
potential. We also encourage pupils to participate in group activities such as games and directed play to
encourage building positive relationships with their peers.

Interventions

Each child will have daily interventions that are on a 1:1 or 1:2 basis. These will be linked to the individual child's
needs and will cover cognitive learning and the development of communication and interaction skills. There will
be a mixture of 'set' interventions, where children will work in a smaller, quieter part of the classroom on their
targets, and 'roaming' interventions, where an adult will support children as they interact with activities set out in
the main classroom.



'Must Do' Tasks

Each day, we set up activities that are 'must do' tasks. These are made up of specific learning
activities (linked to a lesson input) and a combination of creative, mark-making or fine motor
tasks.

Individual Education Plans (IEPs)

Each child will have an IEP with specific targets relating to their specific needs which will be
written in consultation with parents and any specialists involved in the child's care and
development. These targets will be reviewed half termly.

Forest Schools

Children in The Hive will have regular Forest Schools sessions, where they are able to explore
their wider surroundings and take part in activities linked to the learning in the classroom.
Children are able to develop valuable skills through this and enjoy being outdoors. We aim to
incorporate fine motor challenges, literacy/mathematics links and life skills into these sessions.



The Hive will focus on the core challenges that lies in developmental trauma,
attachment and sensory processing difficulties which all of our learners have
experienced. These include problems with managing uncertainty and change,
social interaction and understanding and managing emotions. At The Hive the
curriculum involves academic learning but our first priority is to work on these
cores difficulties rather than just compensating for, or working around them. We
achieve this using a relational approach, promoting connection and co-regulation
which is strongly influenced by the principles, thinking and research behind the
PACE and DDP models.



Transition phase

In this phase learners are gradually integrated into the school and the main aim is
to enable them to feel safe and secure in a learning environment. Therapeutic and
teaching staff work closely with learners to establish emotional needs and gain a

sense of where the learner is academically.




Phase 1

PSHE, immersive play, spontaneous learning opportunities and other
developmentally appropriate activity occur alongside adapted learning activities
which encourage physical and sensory regulation development. Themes and
therapeutic activities are the primary focus, blended with academic outcomes and
learning is chunked with regular sensory breaks.




Phase 2

Learners are met where they are developmentally and engage in a variety of
activities with PSHE and relationships at the core. More formal highly scaffolded
learning opportunities are delivered depending on the academic and emotional
needs of the learners. Learning is discrete in Maths, English and PSHE and the
remainder of the learning is typically centred around themes.




Phase 3

Learners will access the NC as appropriate, typically adapted and accessed at the
academic level of the learner rather than chronological age. PSHE and emotional
development remain the pivotal approach. Learners may access more formal
qualification such as GCSEs, Asdan Qualifications and Functional Skills as
appropriate to their needs and ability.




A range of nurture-based strategies will be used to support the children in
developing their social and emotional learning. These may be as follows:

Through a puppet or soft toy, the children will be introduced to the rules to follow to show good listening.
They will be encouraged to demonstrate these rules for themselves and look for good listening in others.

During talking and listening times, particularly during breakfast, the children will be encouraged to speak
relevantly and to wait for their turn, replying to and complimenting others.

Games and role play will be used to demonstrate behaviours such as fidgeting, distracting and being
distracted.

Puppets, masks, posters and other prompts will be used to encourage the children to reflect on how they
feel, and on how they can affect the feelings of others.

The children will be encouraged to quickly respond to instructions from all adults but also to operate
independently when appropriate and to use their own initiative.

Positive praise will be used constantly and at every opportunity to encourage the children and merits will
be awarded to enable them to feel a sense of success.



Physical Intervention

Any pupil who is identified to The Hive who has previously exhibited physically
violent or aggressive behaviour, will have a personal handling plan put into place.
All staff and the pupil’s parents will be informed of the personal handling plan
which will identify a range of de-escalation techniques.

In the event of such behaviour, physical intervention would be used as a last
resort, in line with The Physical Contact Policy. A record of any such intervention
would be kept, using the appropriate form.



Assessment and evidence cycling

1) Students will be initially referred by staff via the referral form and through consultation with -
Pastoral - SEND

2) Observations will be conducted by Nurture Group staff and a brief research into family
background — an analysis of this will trigger referral to the Nurture Group

3) Questionnaires could also be completed by parents / carers, the students and any other
relevant parties

4) A Boxall Profile will then be completed — with support from Nurture Group staff — before
starting the programme — this will inform the IEP

5) The Boxall Profile can then be completed mid-programme and at the end of the programme to
measure progress. This can be used alongside other attainment tracking.



IMPACT |

The Hive aims to deliver outcomes that demonstrate, over
time:

Improved self - regulation (managing own emotions and behaviour)
Improvement in coping with uncertainty and change (decreasing anxiety)
Increased ability to make and sustain meaningful reciprocal relationships.
Increased independence.

Improved quality of life with reduced stress for learners and their families.



Curricu

um coverage

Linguistic Mathematical | Scientific Technological | Human and Physical Aesthetic/
Social Creative

-English -Maths -Science -Cooking -Geography -PE -Art
-OTTER -Functional -Forest School | -Word -History (Individualised | -Cooking
-Functional Skills L1/2 -Farm processing -Employability |) -DT
Skills L1/2 -Money -Employability -Forest School | -Music
-Silver stories | Matters -Coding -Walks -Drama
-Drama (PSHE) programmes -Park (Spontaneous)
(impromptu) -Functional (some -Supported

Skills learners) play/ active

-Life skills- time

shopping -Occupational

Therapy




Qualifications and
Accreditation

PSHE

Therapy

Futures/ Work related
learning

-GCSEs where appropriate
-AQA Functional Skills Maths
(L1/2)

-AQA Functional Skills
English (L1/1)

-ASDAN Personal and Social
Effectiveness

-ASDAN Personal and Social
Development

-ASDAN Employability
-ASDAN Lifeskills Challenge

- PSHE lessons

- Careers

-RSE

-off site visits eg Aztec
Outdoor, Forest School

- Specialist Sensory
Occupational Therapist
- Lego therapy

- Group therapy
-Drawing and talking
-Music

-Supported play
opportunities

-Work experience-
organised as and when
appropriate and accessible.
- Vocational placements eg
Leapgate Farm

-Games developing
cooperation

-Careers




Investing in a more gradual integration into secondary school produced
better GCSE outcomes and pathways to post-16 provision.

McSherry Readiness Reintegration Scale.

Self management of behaviour

Can accept discipline without argument or sulking

Can settle down quietly and appropriately

Does not leave the room without permission

Shows self-discipline when others try to encourage distraction
Uses appropriate language

Uses language at an appropriate volume

Does not seek confrontation



https://onlinelibrary.wiley.com/doi/pdf/10.1111/1467-8527.00211

Self and others

Can behave appropriately in the classroom

Can accept that teacher time needs to be shared
Can ask a question and wait for the answer

Can take turns in 'question and answer' situations
Communicates in an appropriate manner

Is able to work in a team

Can speak to people politely



Self awareness and confidence

Can ask for help

Can accept responsibility for actions
Can acknowledge own problems
Can risk failure

Has a positive outlook



Learning sKkills

Does not get up and wander around

Does not get impatient if help is not immediately forthcoming
Will try to start a task on their own

Generally cares about the work being done

Pays attention to class discussions and instructions

|s able to ask others for help when experiencing problems



T know it's tough,
well done for staying
focused

Hey, I see you
want to kounce:
let's go on the trampoline
instead.

I know you are
really struggling right
now. Let’s have a
cuddle, Tomorrow is
another day

Hey, well done for
brushing your teeth
without me reminding

L2 3
eyes on
me
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HE-HiVE

Meeting the needs of our pupils
through Nurture provision

BENEATH EVERY BEHAVIOR THERE
IS A FEELING. AND BENEATH EACH
FEELING 1S A NEED. AND WHEN
WE MEET THAT NEED RATHER
THAN FOCUS ON THE

BEHAVIOR, WE BEGIN

TO DEAL WITH
THE CAUSE,
NOT THE
SYMPTOM.

AsuLeigk Wanuen

wood*syYyppNQgiuLy




End



Phase 1

Phase 2

PSHE, immersive play, spontaneous learning
opportunities and other developmentally
appropriate activity occur alongside modified
learning activities which encourage physical and
sensory regulation development. Themes and
therapeutic activities are the primary focus, rather
than academic outcomes and learning is
chunked with regular sensory breaks.

Learners are met where they are developmentally
and engage in a variety of activities with PSHE
and relationships at the core. More formal highly
scaffolded learning opportunities are delivered
depending on the academic and emotional needs
of the learners. Learning is discrete in Maths,
English and PSHE and the remainder of the
learning is typically centred around themes.

N

Phase 3

Millbay
Academy

Transition

In this phase learners are gradually integrated
into the school and the main aim is to enable
them to feel safe and secure in a learning
environment. Therapeutic and teaching staff
work closely with learners to establish
emotional needs and gain a sense of where
the learner is academically.

Learners will access the NC as appropriate, typically
modified and accessed at the academic level of the
learner rather than chronological age. PSHE and
emotional development remain the pivotal approach.
Learners may access more formal qualification such
as GCSEs, Asdan Qualifications and Functional Skills
as appropriate to their needs and ability.
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THEHIVE

1. We come here to learn new skills and new ways of thinking.

2. We work hard to make this a happy place.

3. We remind ourselves each day that we can achieve.

4. We try hard to listen to each other, we try hard to discuss any problems.
5. When things go wrong, we work with staff to put things right.

6. We are aiming at being successful in lessons.



