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‘Narrowing the Gap’
– A Framework for Practice

Wave 1 – Mainstream Provision

What can we do for all students attending Millbay?

Wave 2 – Mainstream Support

What can we do for approx. 12% students with additional needs (SpLD and foundational gaps)?

Wave 3 – Alternative Provision & Support

What can we do for the approx. 1-2% of students with complex needs?



The Emerging Challenge – Y6/Y7 

A minority of our students present with multiple additional needs.

These students have complex difficulties. There is no quick fix.







• EHC Plan and Annual Reviews
• EHCP Request (If Appropriate)
• TAM/EHAT
• Learning Support Assistant (If Appropriate)
• Targeted Staff Deployment (If Appropriate)
• Targeted CPD for Staff to Support Learners Needs

• Long term Curriculum Intervention
• Adaptive Curriculum Package
• Key Worker
• Home Visits

• IEP Termly Review
• TAM/EHAT Meeting
• EHCP Application
• Annual Reviews
• Bespoke Timetable
• Curriculum Intervention

• Teaching Assistant support (If Appropriate)
• SLS (Inclusion Support)
• Pastoral Involvement
• Alternative Packages

• Pen Portrait (Termly Review)
• Pastoral Support/Intervention
• Targeted Differentiation
• Targeted CPD for Staff
• Progress Centre Referral
• Mentoring Scheme
• In-Class / Exam Access Arrangements 

• Pupil Premium Catch Up
• SEND Referral (If appropriate)
• SENDCo Learning Walks
• Environment Checklists
• Lexonik (Leap) Intervention
• Lesson 6 GCSE Intervention

• Quality First Teaching & Learning
• Academic / Pastoral Support
• Feedback (Marking & Verbel)
• Rewards / Sanction System
• Data / Termly Report & Annual Parents Evening
• Assemblies
• Baseline Assessment

• MASP / TAM Reviews
• EHCP Annual Reviews
• SMAP Panel for Specialist Provision
• Specialist Alternative Provision/Package
• Risk of Permanent Exclusion
• SEND Support: EP/CIT/SALT/OT/CAMHS/GP
• Continue Specialist Provision: EP/CIT/CAMHS/SALT/Social Care

• Targeted Family Support
• Risk of Permanent Exclusion
• Targeted Family Support
• Careers South West 1:1 Guidance
 • MAST Professional Involvement 

• 6 – 10 Week Review Meetings
• EHCP Application (If Appropriate)
• Annual External Professionals Reviews
• TAM/EHAT Meeting
• Alternative Packages / Provision
• SEND Support: EP/CIT/SALT/OT/CAMHS/GP

• SMAP
• Quay Partnership / Pioneer Project
• External Pastoral Support: YW/YOT
• MAST Referral

• Health – School Nurse
• CAMHS – Triangulation Consultation
• MAST Consultation
• EWO Referral
• EP Consultation / Request for Involvement
• Counselling
• CIT consultation/Invite
• Exam Access Arrangements Assessment

• EWO – Attendance Monitoring & Tracking
• Class Charts / Online Learning
• Health – School Nurse
• Extended School Day
• Digital Homework Platform
• CATS Baseline Assessment

• Adapted Curriculum Based on 6 Principles of Nurture
• Boxall Profile

• Homework Club

• Continuous Statutory Support from Professional Multi-Agencies
• Holistic Interventions
• Specialist Alternative Provision

• PACE Approach
• Readiness Reintegration Scale



Meeting the needs of our pupils 
through Nurture provision



To nurture means to care for and protect something or 
someone while it is growing.

What does nurture do?

● Helps us to develop our social and emotional skills
● Supports us as we grow
● Builds our resilience and makes us feel better about 

ourselves

A Nurture Group is about readiness for 
learning. It is about Stage not Age.



Rationale

At Millbay Academy, we believe that to enable our children to learn effectively, they 
need to feel safe in their environment and be both socially and emotionally ready 
to learn. 

We understand the importance of holistic development and where possible, offer 
nurturing and enriching experiences to enable the development of the whole child. 

We recognise that some of our children are not always emotionally ready to learn 
when they come to Millbay and require an increased level of support for them to 
access the wider curriculum. For this reason, we offer The Hive provision for key 
children in KS3 to support their social and emotional development alongside 
academic development. 



Our Context

● Socially and economically deprived community
● 553 pupils on roll
● FSM 192
● SEN register 126
● EAL 95
● Pupil premium 226
● Average of 70 students each week in removal (L4)
● 25% of sen students in removal (L4) per week
● 25% of EAL students in removal (L4) per week



Intent

The Hive provides an adapted curriculum in an environment based on the six 
principles of nurture which are as follows: 

● Children’s learning is understood developmentally. 
● The Hive offers a safe base. 
● The importance of nurture for the development of self-esteem. 
● Language is a vital means of communication. 
● All behaviour is communication. 
● The importance of transition in children’s lives. 



Implementation: 

Encourage the development of positive social relationships with both peers and adults.  

Provide opportunities to understand emotions and develop pupil’s self-worth, confidence, 
motivation, trust, self esteem and adaptability.  

Provide a safe, calm and nurturing environment, alongside a programme of activities 
structured to meet the emotional, social and intellectual needs of each child.  

Support children to understand their behaviour and that behaviours generally have a 
consequence and to develop strategies to self-regulate emotions and anxieties. 

Support the development of a whole-school nurturing ethos focused on inclusion to 
reduce fixed term and permanent exclusion.  

Ensure that all children meet their academic potential through small group interventions. 



Assessment, Planning and Preparation 

Prior to joining the group, all children are assessed using the Boxall Profile. From this, 
outcomes are developed by The Hive team and SENDCo drawing on the information in 
the Boxall Profile as well as experience of the child’s behaviour. Boxall Profile 
assessment will be completed prior to joining the provision and termly to monitor 
progress, identify areas for development and indicate reintegration. 

For this reason, outcomes will be reviewed termly and adapted as required, dependent 
on the changing needs of the pupil. The Hive team will plan outcomes to evaluate 
regularly with the child. This target will be familiar to the child. A copy of these outcomes 
will be sent termly to parents and discussed with them at meetings. A log of the child’s 
behaviour will be kept throughout their time in The Hive to facilitate comparisons and 
identify the antecedents. The purpose of this is to help children develop strategies to 
manage their behaviours within The Hive and transfer these skills across the setting. 



Environment

They must feel safe within the environment – it needs to be predictable and reliable. 
We try to achieve this through:

● Utilising ‘good’ autism practice
● Providing a “who is board” pictures of staff
● Giving the pupil a space which they can personalise
● Limiting the demands when a pupil is anxious
● Giving achievable targets















Example of space 
required and learning 
areas.

Springfields 
Academy









Zones of Regulation



Curriculum

● Highly personalised and functional skills based curriculum to help prepare 
them for their future lives as young adults in the community. 

● Within weekly timetable opportunities to develop and apply their problem 
solving and academic skills – purposeful trips to the supermarket etc. 
carefully planned to work on particular skills 

● Strong age appropriate focus on PSHE and SRE including e-safety and 
careers. . 

● Physical and sensory time daily – whole class/small group/individuals. 
● Predicable timetable 



The curriculum is personalised to each individual, and all subjects areas are covered to expose all pupils 
to a broad and balanced curriculum. 

We ensure that our pupils are receiving the best possible support through a high adult to children ratio, 
and the following methods:

 

Group Work/Input

We cover three key subject areas with targeted lesson inputs; English, Mathematics and project based learning. 
Within these sessions, we aim to target individual needs to ensure that children are being pushed to their full 
potential. We also encourage pupils to participate in group activities such as games and directed play to 
encourage building positive relationships with their peers. 

 

Interventions

 Each child will have daily interventions that are on a 1:1 or 1:2 basis. These will be linked to the individual child's 
needs and will cover cognitive learning and the development of communication and interaction skills. There will 
be a mixture of 'set' interventions, where children will work in a smaller, quieter part of the classroom on their 
targets, and 'roaming' interventions, where an adult will support children as they interact with activities set out in 
the main classroom. 



'Must Do' Tasks
 Each day, we set up activities that are 'must do' tasks. These are made up of specific learning 
activities (linked to a lesson input) and a combination of creative, mark-making or fine motor 
tasks. 
 
Individual Education Plans (IEPs)
 Each child will have an IEP with specific targets relating to their specific needs which will be 
written in consultation with parents and any specialists involved in the child's care and 
development. These targets will be reviewed half termly. 
 
Forest Schools 
Children in The Hive will have regular Forest Schools sessions, where they are able to explore 
their wider surroundings and take part in activities linked to the learning in the classroom. 
Children are able to develop valuable skills through this and enjoy being outdoors. We aim to 
incorporate fine motor challenges, literacy/mathematics links and life skills into these sessions. 



The Hive will focus on the core challenges that lies in developmental trauma, 
attachment and sensory processing difficulties which all of our learners have 
experienced. These include problems with managing uncertainty and change, 
social interaction and understanding and managing emotions. At The Hive the 
curriculum involves academic learning but our first priority is to work on these 
cores difficulties rather than just compensating for, or working around them. We 
achieve this using a relational approach, promoting connection and co-regulation 
which is strongly influenced by the principles, thinking and research behind the 
PACE and DDP models.



Transition phase

In this phase learners are gradually integrated into the school and the main aim is 
to enable them to feel safe and secure in a learning environment. Therapeutic and 
teaching staff work closely with learners to establish emotional needs and gain a 
sense of where the learner is academically.



Phase 1

PSHE, immersive play, spontaneous learning opportunities and other 
developmentally appropriate activity occur alongside adapted learning activities 
which encourage physical and sensory regulation development. Themes and 
therapeutic activities are the primary focus, blended with academic outcomes and 
learning is chunked with regular sensory breaks.



Phase 2

Learners are met where they are developmentally and engage in a variety of 
activities with PSHE and relationships at the core. More formal highly scaffolded 
learning opportunities are delivered depending on the academic and emotional 
needs of the learners. Learning is discrete in Maths, English and PSHE and the 
remainder of the learning is typically centred around themes.



Phase 3

Learners will access the NC as appropriate, typically adapted and accessed at the 
academic level of the learner rather than chronological age. PSHE and emotional 
development remain the pivotal approach. Learners may access more formal 
qualification such as GCSEs, Asdan Qualifications and Functional Skills as 
appropriate to their needs and ability.



A range of nurture-based strategies will be used to support the children in 
developing their social and emotional learning. These may be as follows:  

Through a puppet or soft toy, the children will be introduced to the rules to follow to show good listening. 

They will be encouraged to demonstrate these rules for themselves and look for good listening in others.  

During talking and listening times, particularly during breakfast, the children will be encouraged to speak 
relevantly and to wait for their turn, replying to and complimenting others.  

Games and role play will be used to demonstrate behaviours such as fidgeting, distracting and being 
distracted.  

Puppets, masks, posters and other prompts will be used to encourage the children to reflect on how they 
feel, and on how they can affect the feelings of others.  

The children will be encouraged to quickly respond to instructions from all adults but also to operate 
independently when appropriate and to use their own initiative. 

Positive praise will be used constantly and at every opportunity to encourage the children and merits will 
be awarded to enable them to feel a sense of success. 



Physical Intervention

Any pupil who is identified to The Hive who has previously exhibited physically 
violent or aggressive behaviour, will have a personal handling plan put into place. 
All staff and the pupil’s parents will be informed of the personal handling plan 
which will identify a range of de-escalation techniques. 

In the event of such behaviour, physical intervention would be used as a last 
resort, in line with The Physical Contact Policy. A record of any such intervention 
would be kept, using the appropriate form.



Assessment and evidence cycling

1) Students will be initially referred by staff via the referral form and through consultation with  - 
Pastoral - SEND

2) Observations will be conducted by Nurture Group staff and a brief research into family 
background – an analysis of this will trigger referral to the Nurture Group

3) Questionnaires could also be completed by parents / carers, the students and any other 
relevant parties

4) A Boxall Profile will then be completed – with support from Nurture Group staff –  before 
starting the programme → this will inform the IEP

5) The Boxall Profile can then be completed mid-programme and at the end of the programme to 
measure progress. This can be used alongside other attainment tracking.



The Hive aims to deliver outcomes that demonstrate, over 
time:

● Improved self - regulation (managing own emotions and behaviour)
● Improvement in coping with uncertainty and change (decreasing anxiety)
● Increased ability to make and sustain meaningful reciprocal relationships.
● Increased independence.
● Improved quality of life with reduced stress for learners and their families.

IMPACT



Curriculum coverage





Investing in a more gradual integration into secondary school produced 
better GCSE outcomes and pathways to post-16 provision.

McSherry Readiness Reintegration Scale.

Self management of behaviour

● Can accept discipline without argument or sulking
● Can settle down quietly and appropriately
● Does not leave the room without permission
● Shows self-discipline when others try to encourage distraction
● Uses appropriate language
● Uses language at an appropriate volume
● Does not seek confrontation

https://onlinelibrary.wiley.com/doi/pdf/10.1111/1467-8527.00211


Self and others

● Can behave appropriately in the classroom
● Can accept that teacher time needs to be shared
● Can ask a question and wait for the answer
● Can take turns in 'question and answer' situations
● Communicates in an appropriate manner
● Is able to work in a team
● Can speak to people politely



Self awareness and confidence

● Can ask for help
● Can accept responsibility for actions
● Can acknowledge own problems
● Can risk failure
● Has a positive outlook



Learning skills

● Does not get up and wander around
● Does not get impatient if help is not immediately forthcoming
● Will try to start a task on their own
● Generally cares about the work being done
● Pays attention to class discussions and instructions
● Is able to ask others for help when experiencing problems





Meeting the needs of our pupils 
through Nurture provision



End



In this phase learners are gradually integrated 
into the school and the main aim is to enable 
them to feel safe and secure in a learning 
environment. Therapeutic and teaching staff 
work closely with learners to establish 
emotional needs and gain a sense of where 
the learner is academically.

Learners will access the NC as appropriate, typically 
modified and accessed at the academic level of the 
learner rather than chronological age. PSHE and 
emotional development remain the pivotal approach. 
Learners may access more formal qualification such 
as GCSEs, Asdan Qualifications and Functional Skills 
as appropriate to their needs and ability.

Phase 3

Phase 1

PSHE, immersive play, spontaneous learning 
opportunities and other developmentally 
appropriate activity occur alongside modified 
learning activities which encourage physical and 
sensory regulation development. Themes and 
therapeutic activities are the primary focus, rather 
than academic outcomes and learning is 
chunked with regular sensory breaks.

Phase 2 Learners are met where they are developmentally 
and engage in a variety of activities with PSHE 
and relationships at the core. More formal highly 
scaffolded learning opportunities are delivered 
depending on the academic and emotional needs 
of the learners. Learning is discrete in Maths, 
English and PSHE and the remainder of the 
learning is typically centred around themes.

Transition



1. We come here to learn new skills and new ways of thinking.

2. We work hard to make this a happy place.

3. We remind ourselves each day that we can achieve.

4. We try hard to listen to each other, we try hard to discuss any problems.

5. When things go wrong, we work with staff to put things right.

6. We are aiming at being successful in lessons.

Our Ethos


